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ABSTRACT 

Presented are lesson plans for a unit on color 
discrimination for trainable mentally retarded (TMR) children. An 
introduction describes TMR children and the major educational 
objectives of self care, social adjustment, and economic usefulness. 
Criteria of effective units such as relationship to real life 
situations are listed. Specific unit objectives for the areas of 
color discrimination, muscular coordination, sensory discrimination, 
arithmetic, health, language, self care, music, and crafts are 
outlined. It is recommended that the unit's activities be correlated 
with the normal day's activities and a theoretical daily schedule is 
nrovided. Detailed are lesson plans for the first 11 days of the unit 
which center on discrimination of red and blue through activities 
such as stories, game3, conversation, and songs. Briefly covered are 
teaching suggestions for the other six colors, Guidelines for 
evaluation include use of continuous; reports and charts during the 
unit's progress. A bibliography lists 17 books appropriate for 
teachers of the TMR, 6 books for children, a song book, and 13 
stories to be read to children. Appended are a listing of 
instructional, materials, an evaluation form, the text of a story, and 
patterns for crafts activities. Also included is a listing of 16 
other papers available in the series of technical reports. (DB) 
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The Mental Retardation Training Program, a joint project of the College 
of Administrative Science, College of Social & Behavioral Sciences, 
College of Education, and College of Medicine, Is committed to the 
alleviation of the manpower shortage In the field of mental retardation. 
To this end, it provides an interdisciplinary arena for research and training 
through the mechanism of service to the retarded* 

HISTORY 

The Impetus for the Training Program began with the Report of the Presi- 
dent's Panel on Mental Retardation in 1962, and culminated in the enact- 
ment by the 88th, Congress of a series of three pieces of legislation to 
stimulate research, training and service facilities for mental retardation* 
In 1965, the report of the Citizen's Committee to the Governor of Ohio 
specifically stressed the need for manpower training In University-Affil- 
iated Facilities for the Mentally Retarded, 

The broad objectives of the Training Program are; 

* to develop an interdisciplinary approach to mental retardation research; 

# to provide interdisciplinary instruction in mental retardation; 

# to disseminate information related to mental retardation; 

0 to develop and promote methods of prevention of mental retardation; 

0 to expand scientific knowledge in the diagnosis and treatment of the 
retarded; 

• to extend the breadth and depth of both student involvement in the com- 
munity and in-service instruction for professionals* 



ORGANIZATION 

To serve its complex objectives, the Training Program has a Policy Council 
consisting of the Deans of the participating Colleges; a Program Advisory 
Committee consisting of faculty representatives of many generic disciplines; 
a Liaison Advisory Committee consisting of representatives of state and 
community agencies; an administrative triad (listed below); and three Program 
Coordinators through whom the academic departments relate In order to achieve 
the stated program objectives* 
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Mental Retardation Training Program 
9 W, Buttles Avenue 
Columbus, Ohio 43215 



Technical Report Series 
of 

The Ohio State University 
Herschel V* Nisonger Center 



The OSU Herschel W* Nisonger Center is an all-University 
program devoted to instruction, service, and research in pro- 
blems of mental retardation and other developmental handicaps. 
Among full time and cooperating staff in the Center are 
representatives from the following disciplines: 



Business Administration 

Dentistry 

Education 

Home Economics 

Law 

Medicine 

Nursing 

Nutrition 

Occupational Therapy 



Physical Therapy . 

Physical Education 

Psychiatry 

Psychology 

Social Work 

Sociology 

Speech 

Vocational Rehabilitation 



The technical report series serves as a mechanism through 
vhich the ideas and activities of participating specialists 
and their students can be disseminated to the larger profes- 
sional community* Theoretical treatises, operational design 
concepts, as veil as reports of service and research activi- 
ties are included in the series* 

Papers may subsequently be submitted for publication in 
scholarly journals* For this reason, no quotations from the 
reports should be made without the vrritten permission of the 
author(s)* Critical reaction to the papers, where appropriate 
and with permission, will be made available to our readers* 

Inquiries regarding additional copies of this report 
should be addressed tor 



Professor Joseph J* Parnicky, Editor 
The Ohio State University 
Herschel TT * Nisonger Center 
9 V T est Buttles Avenue 
Columbus, Ohio 43215 
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The following materials are the product of 
graduate and undergraduate students efforts in meeting 
requirements for a curriculum Planning course in the 
education ^of the mentally retarded* This course ie 
offered ttfrough the Faculty far Exceptional JMlt'^n 
of the College of 2c T ucation at The Ohio State University* 

The selection of student work is based on the 
appropriateness of content and topic* The materials 
have been reviewed by the course instructors and felt 
to be a source of ideas and organization for the teacher 
of the mentally retarded* 

The materials are being prepared and distributed 
through the auspices of the Herschel v« Nisonger Center 
for Mental Retardation anc 1 Developmental Disabilities 
of the Ohio State University. 
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Mho are trainable nentelly handicapped children? The trainable mentally 
handioepped ohild is firat and forcaoct a ohlld. School Code 12*20-1 gives the 
legal aaswsr. Trainable oentslly handicapped ohildten between the egee oi 5 and 
18 yeate who, booauao of retarded intolleotual development, aa detonalned by 
Individual exenineticn,, given by a aualifiod psychological exaniner..*, axe in« 
capable o£ being oduoetod properly and efficiently through ordinary olaearooa 
instruction or opeoial educational faoilltiee for edueable mentally handicapped 
ohildren,,,, but who aay be expected to benefit flion training in a group setting 
designed to furfur thair social adjuetrmt and economic usefulness in their 
hones, cowaunitiea or in ft sheltered workshop, ' 

Changing aortal philosophies brought about changed patterna of neetlng preb* 
leas* Aa recognition of tfca responsibility of the state for its ohildren in* 
creased, the novo for institutional care developed r op idly* Legislators aldo 
recognised the faet that r>r** ways of cueting the problen rwat bo met, the obang- 
ing philosophies of medical, educational cad psychological objectives and pfo* 
eadures have given rev irc?ctus to the preplan* 

Increased isntphaaiii o£ the responsibility of the loool ooanunity in nesting 
its eoeial and educational proorcsro h:we ittoivased, She trainable child nay be 
found in any fanily circle end in *ny conau^^ty* 

The trainable objeutivej arc in the oren of <1) eelf-oore, (2) social adjust** 
neot, and (3) economic ueefiuneso. Those objectives are sound and they point the 
way to a progron that ia non-acadeuic. Trainable cental ly handicapped ohildren 
are those who develop at ouch a slow rate that they are unable to profit from the 
program of inetruotion for the e&icable mentally handicapped. Such ohildren nay 
be described as follows* 

1* Many of these children have physical character lottos that accompany their 
type of retardation such ca brain injury, Bo«na eyndrone, nlcrooephalisn and 
bydrecsphalicn* 

2, Their cental development is approximately ona -quarter to o eve -half that 
of an average child* 

3, Their speech and language abilities are distinctly United but they are 
able to tiako their vents known* 

4, They are generally not capable of learning aocdeoic ekille such as read** 
lug wid arithcratii boyond the rate learning of some words and simple numbers, 

5, They arc capable of learning o get along in thn fanily and in the item* 
diate neighborhood by learn in- to chaw, to respect property righta, and in 
general to cooperate with thair families end neighboro ^although they oannot be . 
expected to becotso oelf-su£flcient in making major decisions* \ 

6, They are capable of eventually learning self-core in personal routines, 
good health habits, safety, and in other necessary skillo which will make ftheft) * 
more independent of their. own parepfcp*, , 

7, They are capable of learning to aseiet In ohoreo eround the house and/or 
doing a routine task for eoiae remuneration in e sheltered environment,* 

8, They will require care, supervision, and econonic support throughout their 
lives •* 

Thle unit ie an attempt to stimulate thinking and it is hoped that it will 
be of help to the teachor to carry out one ninute facet that nay help these 
ohildren to nake a better adjustment. The goals and objectives of this unit ara 
O set forth, The gosls and objectivee are realised through experiences in areas of ' 

ERJC 
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i* nrraoouenoH 

Who ere trainable mentally handicapped ohildrent The trainable mentally 
handloepped child lo first end foremost a ohlld« School Code 12*20-1 gives the 
legal another* Trainable mentally handloepped ohlldren batmen the eges of 3 end 
18 yearc who, because of reterded intellcotuel development, as determined by 
individual examination, given by a qualified peyoholosioel examiner***, are in* 
oapablo of being eduoatod properly and efficiently through ordinary o lass room 
Instruction or epeoiel educational facilltiee for eduoable mentally handloepped 
ohlldren..., but who may be exacted to benefit flora training in e group setting 
designed to further thair social ndjuotrent end economio ueefulnese in their 
homes, communities or in n sheltered workshop* ' 

Changing soclsi philocophies brought about changed patterns of meeting prob« 
lens. Ao recognition of tha responsibility of the state for Its ohlldren in* 
creased* the move for institutional care developed rapidly* leglsletore aldo 
reoognlred the fact that new ways of meting tho problem must be met* The chang* 
ing philosophies of modieel, educational and psychological objectives and pto» 
oadures have given turn ic?atua to tfca pr<&l«a» 

Increased empbaeis of the responsibility of the looal ooomunlty in meeting 
its eoolal end educational program hsws inoreased* The trainable ohlld may be 
found In any family oirole end in any oomunity^ 

The treinablo objectives axe in the area of (1) self-care* (2) sooial adjust* 
moot* and (3) economio usefulness* Those objectives ere sound end they point the 
wey to a prograo that is non-academic* Trainable mentally handloepped ohlldren 
are those who develop et euoh a slow rete that they are unable to profit from the 
program of instruction for the educable mentally handicapped* Such children may 
be desoribed as follows i 

1* Many of these children have phyelcel character is tics that accompany their 
type of retardation ouch ao brain injury, Downs eyodrome, microcephalism and 
hydrocephalies 

2* Their twmtel development is approximately one-alerter to one-half that 
of on avorage ohlld* 

3* Their speech and language abiiitiee ere distinctly limited but they are 
able to make their wants Renown* 

4* They are generally not capable of leerning aeadenio skilie euoh as read** 
ing and arithmetic beyond the rete learning of eome worde and simple nucbers* 

5* They i,ro capable of leerning o get along in thn family and in the lmaa* 
diets neighborhood by learning to ohero, to respect property rights, and id 
generel to cooperate with their femilieo and neighboro '"although they cannot be ^ 
expected to become aelf-eufficient in making major deoisione* * 

6, They are capebS of evontuelly learning self-care in personel routines, 
good health habits, eefety, and in othev neceesary skills which will make than * 
more Independent j>f„ their,, o wn peren t s^, 

7. They are cepltbla o?. 1 learning to asslet in chores around the houee and/or 
doing a rouUne task for some rotcuneretion in a sheltered environment** 

S« They will require cafe, supervision, and economic eupport throughout their 
lives** 

This unit ie an eftteupt to etiaulete thinking and it is hoped tltat it will 
be of help to the teacher to carry out ou& minute facet that may help these 
ohildten to mako a better adjustment* The goale and objectives of this unit are 
9 r oet forth* The goals and obJicf.:ivea aro realised through experiencee in areas of 

*Illinoie Slcn for apaoial Kducatlon 



•ocial adjustment, language development, health and safety knowledge, reeding read* 
lneso, writing, nunber concepts, arte and orafte, phyeloal training moid music* 

The tutorial* and methods nay not be applioable to all cases* tt ta hoped 
that the water! ale and methods in thle unit are uaed aa auefiestion$**glven to much 
flexibility* We oould not avoid considerable repetition, 

■* 

to complement and amplify the unit, a amber o£ supplementary redouree mater* 
lals and blbllographiea haa been provided* 

We caked ouieelves, "Why are we planning « "Pnit on Color" for theae children?" 
Xt le believed that a ohlld will probably learn colore before learning abetraet 
forme* After tha perception of color id veil developed, colore can be uaed as oues 
to help in visual perception of other euslitiee* This hao value for theae ohlldren 
in that our eociety uses colore aa important symbols, thus learning primary colore 
would help these ohlldren undaratand their environment better* 

We would like to extend our thanks to the profeeeora and our ohlldren Mho are 
teaching ua eo ouch about exceptional children and youth* 

XI. 

CRITERIA OP 8PFECTIVB UWIT3 

1* The unit should grow out of real life eituationa* 

2* The unit should be suited to the chlld'e eooiali physio a* and mental 

levels of ability* 
3* The unit ohould offer Individual and group growth from the unit* 
4, The unit ohould provide for desirable health and aooiel ekllle* 
5* The unit should have a carry-over value in interest, skills and attitudes* 
6* The unit should provide baalo knowledge so that there la a real poeitive 

use in later life* 

7* The unit ehould provide for practical use of tool subjects such aa arith- 
metic, writing, spelling and reading* 
6* The unit ehould provide experiences Cor a certain length of time and 

should be an "ongrowing" type* 
9* The unit must be flexible and continually challenged* 
10* The unit ahould have a list of cocnunlty reeeaxoh reeources* 
11* The unit should contain activities to the unit* 
12* The unit ahould include experience charts for the ohlldren* 
13* The unit should be continually evaluated* 
XXI* , 

f 

Our basic philosophy in developing thie objective la because theae ohlldren , 
are children, and the general aim ie to help each realise hie maximum potential, * 
Just aa for every child* Our goal ie helping to make theee handicapped ohlldren 
aa well-adjusted aa they can he, especially in auch matters aa oooial relatione or 
taking Independent reeponalbilltias in simple situations* The educational object* 
ivea for these children are quite modest, eo we tend to emphasise adjustment In 
the practical, setf*help, social, and cooctunlcatlve espeots of development* 
IV* 

IfflROpUCTXOH Og THE UfflT 

There ie no single way in which a unit may be initiated* I' oey he a spon- 
taneous outgrowth of some experience of the children or it may be "teacher* 
ERJC initiated" or a combination of both* 



V. 

ANALYSIS Qg THE IftflT IH TBttft qg CO^B^ 



It wlU be noted immediately that this unit ie s highly structured om« V* 
have several reasons for this* First* the trainable child because of hie lial* 
tat ions, functions beet in situations in which the limitations and directions of 
hie activities are quite aet for Mo since in most instances he ie unable to do 
thle for hiwaelf. 

The main purpose of this unit: is to give the child opportunities in language* 
ttaturstion end social adjustment* Many activities end other suggestions in the 
unit can be deleted or added to as the teacher deems necessary* This unit ie only 
meant to servo as a guide or used as supplementary material to the oleeerooo 
teacher* 
VI. 

SPg&ElO OBJECTIVES 

1* Color discrimination 

e* to leern eight basic colors by eight and name* 
b» to leexn to obay tl>e traffio light* 
o* using color to mala room prettier* 
d* colors of flag* 

e* using attractive colors in personal drees tag* 



2* Muscular coordination 

e* leexn to catch* throw, bounce and ploy with ball* 

b* learn to walk in a given direction* 

c. learn how to cut and paste* 

d» learn how to draw oircle* 

c* improve use of small swedes euch as in coloring* 

f • climb in-and-out of wagons ••clinto jungle gym* 

3* Sensory discrimination 

a* edible objects with different color have different taste (gustatory)* 

b* objects have different "feel" such oj orange . (cutaneous) • 

o» object? have different soell (olfactory)* 

d« objects have different eye appeal (visual), 

e* objects have different sounds (auditory)* 

f* objects have different pressure (kinesthetic)* 



4* Arithmetic 

a* leera to count to ten using colored objects* 

b» leern to count steps the child takes* S v 

c* oome idea of raogt and more* * 

d* develop einple arithmetic vocabulary* 

e« teach children to write numbers and eymbolo according to ability* 

f • to drill and give opportunities for these concepts* 

5* Health ' 

a« proper clo thing for ehs weather* / 
b» proper diet* 

o* good health habits* „ 
6* General 

e* learn to follow directions* r ' 
b* play games together* 
o* gain self •confidence* 
ERIC d» help child undoretand himself and his relationship to his environment. 



7* Language 

a* broaden vccebulsry, 

b, vord concfcpte^tmder, over, big, little* atc# 

e 9 color aaaes* 

d, concrete w>rdo, 

e f vorbel dfreotlon, 

£# dally diocueeicnt 

8, Self*Care 

Ot help hia learn to dresa hia&elf # 
b 9 kelp him leern to feed htaee'ft 
Ot help &ta leorn to -tr&eh hiaoolf, 
dt help him learn Co toilet bim&el£# 

9 9 Moaio 

tfcet children ere fend of outfic end will respond to and can foeue their 

attention ou auaicel act&vltiaa* 

e# taakca learning rcaro pleasurable t 

b # einglug gatt&e ere good drill for number counting* 

c 9 enjoy doing physical eocercice to music t 

d« leernlng emptia&i23d And paet experiences cm be reviewed by use of 
ouelCt 

e, can create n taood or attitude within child* 

f # stirring raieio nay etiunUte ectivlty 9 

g, help develop better auditory perception and memory* 

h* Dinging helps 0003 children with apeectu 

i 9 can be used to promote social development, 

10, Crafts 

a, aiding in the development of the email aueclesi 

b* these a)cille that nrs being taught may be useful in futures the staking 

of certain objects end the operation of toolat 
0, ©ey bavo aociol value* 
d, nay help In nuking bin happier vben alone* 
e* ahould be aisaple enough to be learnedt 

f * ahould be of Interest and challenging to child and thua encouraging 

hin to try othor r.raftc* 

VII* 

DAILY SCHEDULE 



ReoeiabeKins that ths teacher works and stows cure elowly with the severely 
retarded, the tin© etheduic should be flexible and ellow'for a longer span of 
tine per activity tttm the nomtl clasaroosu Also, the teacher ahould reaeaber 
that «any tioea cite attention jpan ic abort and ao considering these two paradoxes 
of behavior the teacher rcuet be extremely sensitive to the intereeta and needs of * 
the children to sovem the tina Unit of any opacified activity. If it is fruit- 
ful, aha may want to expand *nd lmlude many ideao of her own. If the lesson ie 
not learned within a reasonable eoount of tine and effort both on the part of child 
and teacher, with repetition and drill, the activity may well be put aside and/ 
returned to at e late? rtafce* 

Although the unit covers fcho eight basic colore, each color la taught separate* 
ly, while at the ease tics reiufojrcinC past laatningc# the unit ahould be corre* 
P R 9 r ted with the normal day'e aotivitiee in tfca cleasrooa, such as providing red 

opera, finger paint* pad red colored beeda in the areas vhlch nomally have such 
materials* 



9iw Wraps off and fcuns upt toilet if necessary, opening, attendance, discussion 

^ - Mid talking birna* 

MP Art activity or othsr solf^expyeoslons, 

; 10t00 Olc&u+uo, toilet, cud washing for mid-morning snack* 

tOtdO Out*©f#doore (racass). 

IOiSO Active free play (Rave definite purpooe for thle activity.) » 

" 11.00 tfhorb vest* 

H*05 toilet ci\d wash, 

Ui$0 lunch*; 

12(15 Story^rc tj toilet, if necessary Diseussion* 

12t30 Activity* 

1400 MUdlC. 

It 30 Recces* 

2i00 Aotivity* 

2|25 Doily evaluation, 

2t30 Wraps ca, dismissal* 

vxn* 

a * Da Y * Xt *-° topod that ttw* teacher o£ the retarded wlU use language, wisely 

in cony arcing with, for children* Complicated sentences \ilth many adverbs end «d«* 
Jcotiveo may confute the child* However, there should be some allowance to permit 
the child to oxpand Mo ova vccsbulary and this may come with the teacher 1 a choice 
of her own language* When the child understand? the concept of "dress," the* 
teechat twy coeaent on a quality of the object. It Is hoped that if the teaches 
haa negloetod thia phase of instruction she may begin eoae days before Initiating 
the unit Trtth concents as to tlw color of objects with which the children arc 
feztilinr. Such nst "Vou are woarlng your red dress today," 

On the d*jy the unit is to begin, the teacher should bring tvo or possibly . 
three (depeurUng cn yiae of group and how well they play together) bright, large 
red balls, end one (scoe oize) blu3 ball* 

After tb.'t iao?;ntn3 "foslraoe" the tdecbar cosy hold up one red ball for the 
ehlldron to see end esitt 
"Wtefc em. I folding?" 

She uey fcfoa go on to oski 
"8hct cwi you do with *i ball?" 

%£ the children ecn give en answer they may deiaonetratej otherwise, the 
teacher trill do .o« tha ball may be he. .d*bounced* thrown** aught ^rolled* "It is 
a red ball*" ,s Po >au eoe anything else in the room that is red?" Mary is 
veering e red drectt, etc* * ^ 

Xf the record, "Eouncey-bouscey Ball" is eveileble, the teacher may play It \ 
before or duriao game,, * 

' Activity * the teacher placce tlw balls, including the blue one, on the flcor and 
Chooses children (perhaps the oti&a dressed in rod) to get a ball for their group, 
?he children will probably also choose the blue one and here the teacher says, 
"that ball la not red*" f \-h uiU rley with the red ones*" She may repeat this as 
many times as nccosenry* 2hia is dene oo the children will not confuse the object 
bell with tho quality of roundnerjs or hall* 

the chlldron may then divide into groups, with the capable children bouncing 
and catching, otfoC3 cay sit on the floor and roll It to one another* The 
£ © . teacher may play teaaher-baU with a group, or if ooue are having difficulty she 
jERJC should help and encourage those go they may experience success from the '^ama. 1 ' 




story oirole, 

&tm% tha Box with the Rad flhaala * Maude and Kteka Petersham, 

Tata took is beautifully illustrated and deal* vith objaota moat familiar 
to tha children. 



sheets of paper with a large box drawn on it and having eome oirolee ready to 
cut, acme elraady out, with paste end crayons available, It is wiaa to use 
large, aaniila paper for the pidture oa oHiidren have usually not developed tlie 
fine oucoiea coordination to color in snail areas and also they nay apply too much 
pressure to the paper which would result in tearing a thinner paper* 

Aa the teacher die tributes the materials according to the readiness of the 
child) aha nay repeat, "Paste *he red wheels on the box," "Cut the ycj wheels/ 
"Color the red wheel," 

After lunch, the etory may ba read scam for use in puppet play or draajati# 
cation* The story la adaptable for use at different levelo, Xt nay be pantominad 
with the teacher reading the story, or it may be used with speaking parts or both* 

At recesa time, it ia hoped the teacher will oontlnue the game with the 
balls helping children and edvanolng then from holding the ball to tolling, throw- 
ing, bouncing, klcklng f end catching* She should repeat many tinea* "Bounce the 
red ball* Oatoh the rgg, ball," However, care oust he used that the word red is 
associated with other objects throughout tha course of the day, 

Evaluation ^ At the oloae of the days' aetlvltlea the teacher wilt gather her 
children m a 'Talking Circle" and discuss what has been learned that day reiter* 
atirig tha concepts of the day. 

Second. Dav * Before the obi 16 ten arrive, the teaoher will place a large flat box 
covered with red paper on a table covered with red in a fooal part of the room. 
On it will be placed e red ball and a red mitten . Also several objects whioh are 
familiar to the children, and which are also red will be placed in obvious eight 
of the children. The teaoher may want to count the objeots, 

At "talking time" the teacher will show the table and name the objects on it* 
"We will eall this our red table, I have put our red ball and t r ed , ftitten , on 
it," (holding the objects as she namea then), "Can you find Anything else in 
our room that is red for our tablet" If the objeots ard found, the additions are 
called by name! ^red crayon/ "Jane has found a red block," etc, and placed -\ 
upon the table* Again, the teacher may want to count the objeota* "We had two 
things in our box, now now many do we have?" * 

STORYl Red ttitteno. Laura Banuon, 

This etory, while not well illustrated, ia about how a little boy's mother 
made him a pair of rod mittens, how he lost and then found them, 

i yr recess and play period a, continue playing with balls* 

Discussion of the etory will follow after lunch and the teacher will arrange 
the following! After lunch» the teacher or anther will come in with a ball of red 
yarn and one mitten almost finished to demonstrate the story. 




8dhg fe« iefirhi Wartt mittGnat ftitiri fla b&Qj dhlldhood . .Thia la a abort 
tons about how mother naked aitteno (red mittene)* ... 

Evaluation . cisouos tbo red table and tell children they may bring red toy* or 
objeota from bona for tbo table* Talk about day'o activities* 

o* T hird Day* Dioevseien about "red table" and naming and counting of new rad, 
objeota, 

StOttYt iQO ttony Kit tone . Floranea and Louis globodkin, 

» 

. A veil lllud' rated otory about one 1 at red mitten and bow many mittens are 
returned to replaoo the lost one and how fcha problem was resolved, Thia atory 
oarrlea the idea of the preceding day 1 * otory* 

Aotlvltv * The teacher dlotrlbutes large (9al2) oenila paper and enow the children 
how to draw around their hinds to cake Bitten** These may be colored red* bolea 
punched in them and tied together with ytm ee in the atory, "Red Mittene*" for 
children who oannot draw around their hends, capable ohildren or the teacher will 
do it for them. The completed project wilt than be used for the aong, "Hittene*" 
When the line* "I will ehow than both to ycu" is eung, the ohild holds up hie red 
mittene* The teacher will e36iot ohildren having difficulty* 

PI gcu se ion. Why do ue need mitteuo? Here the teacher may talk about the kinds of 
clothing the children axe weefingt costs* boots* etc, and why* She may also 
mention how the children can keep their own mittene from being losti such aa keeping 
them in their pocketc, 

game. X see something in the room that is red* Whet is it* Any objeot the child 
names that is ££& is acknowledged as correot. If the ohild merely points, the 
teeoher may say* "You see e jag, chair? Good,' 

Evaluation. Discuss the day'^ activities and learnings* 

d» Fourth Pay* Continue with color table and discussion of any new objecte or clething 
of rflpy 

fiTORtt The Sno ^ioa Sxp roga., Ullian Moore* 

This story is appropriate because it la related to the winter activities of 
youngsters and leudo to diecuoslon of type of clothing and play children do in the 
onowj) aa veil as introduce e new concept of red, that ie a red lollipop* 

Activity . Following the story a mw aong may be eung to the ohildren, "lollipops"! 
an original eong* The teacher will have a red lollipop for all the children. , 
After she has sung the eong several tlmee, site may introduce a real red iolllooo. * 

flame* While singing the eong a child or teacher welke, or ekipe, around the circle 
of children and Khen the song ends, a lollipop is handed to a child* As the child 
receives his lollipop, he may go to his seat to eat It, The game continues until 
all ohildren have their red lollipop* ' 

Activity* Ask the children to make a large round circle with their am, showing 
them how to owing it around their body* When all have an idee how thia la done* 
have them eteop on the floor end make o large circle completely around their bodies* 
rAp?hls may help the children with the concept of "cirolo." 



Act Activity Ufgd bcpW may bo distributed and the children nay draw or color 
ready -drawn lollipop* The teacher ehould not rejeet any project but should an* 
courage the children to be creetive, 

at ^th Day* Continue with tad table * Diocuee red objects, their use and how many, 

BTORYi TbcJ^ttU Sod House,.** 

A delightful ioaglnative otory used to expend the concept of red* The little 
red bouse Is an applo, this study ie vail told by using object* which tba teacher 
hae placed in largo pockets of her tnwck or some place near her which the children 
cannot eee* Ae £'& says the littlo boy * * cited of playin* with hie toys, ehe ©ay 
produce a red toy car* when alio eaye tha little girls' cheeks vera aa red as A 
rose, a plastic rose may be shown. The exciting part cones when the apple ia thrown 
to the littlo boy end ha takeo it hotiie to toother. Here e reel red apple Is e*hibl» 
ted and the teacher oea carefully hold the apple In her hand as she eeye the toother 
looked at the apple «nd eaidt "It is round s it baa no doora end window** with a 
etar inside and hare the teacher produceo a knife and cuts the apple in two, hi** 
eoeting it between the ateta and the bo t ton. Thu seeds then appeer in a a tar like 
formation* 

Preceding the story, the teacher Day show them a ater shape and discuss it* 
The teacher then will cut enough applea in two ao every child may have a half* 
. This will aorvo aa tho mid-morning enack. The day may be spent in review of the 
week'c aotivitlee end learnlnge with evaluation* 

Add blue adjectivo to consents to children* 

*«ffiitjU>arc* The teacher has prepared enother table er box with blue. The red one 
a till remains and the two should be next to each other for contrast. The teacher 
shows the colored boxes to the children and asks' them to find objeota in the roan 
for th3 red tabid. After objects are looeted» aha oho us them a blue ball end a 
blue mitten whioh she placoo in the blue box. She telle them that they now have 
two boxes to use in their game. Count objects in both boxes* "dftiich has the 
moat?" 

STORYt M*» ttooley's Favoritj C ojlft r,* Rose -Marie Preveneher, 

Aff.tj ly^fcy ,* Draw Hr» Doo 1 .ey*e blue house* Give large paper and blue oreyona but ba 
aware if the mature children want to put a red rose that they have a red crayon 
available* Some children m^y need house already drawn. 

Afternoo n* Hsvi^ color concept and fim. red or blue in il \ustrationa on vail or 
clothing children rre vaaring, 

f i 

ggme. The children forct a circle and a blue piece of peper is held by one of the' 
children* One child is "it" and as he walke around the oircle the teacher (and 
children) may chant child's first naae, aueh est * 
"llary, Oh» Mary Blues 
flow do you do, 

Please, say 1 go for o walk with you?" 
The child that in "it" then fludu the child holding the blue paper, takes the paper 
to enother and steps in the circle* ^.Tua child who was holding the paper is now "it* 
(The teacher mey hevo to take the hand of the child who is "it" and walk around the 
circle with him ; until the child connects the words of the poems with the object 
of the game on finding the child holding the blue paper* 

* t 
I- 

Continue playing with the rei oalle, adding the blue ball to the game at 
rectsa or available tine. 

*flee Appendix, 



8* Seventh fl&yt (Jbhtlnttfe V6d and blu* ttbl« as befofft, addinft A ted arid a ttu« cap 
to each box for discussion proceding the story* 

STOftXt Can* for Sale , fllobodkln. 

An axoellent story for dramatization using red end blue* 

Activity * Following the story, the teacher isay give the children paper seeks which 
have beetucut to fit their heads end they nay peine them for a play in the 
afternoon* 

In the af to moon, the becoher oay re-reed the story end it may be dreoatiied 
using the "oepo" the ohiXdren painted in the looming* Spend tine in review of 
eonga and ga&ee. 

Evaluate. 

h* Hifthth Da y. Continue Color table, counting and naming objects and demonetrating 
use* Review sons of &*tgn& substituting BWB for RBD* Mske blue mittens earn* as 
red one or let children color thaa RED tifid BLUE, 

Q88£jf Take objects fron &os and Play diecilnination gaoe# 

STORVi Blueberry Vj&> Louisa and Richard PloetHe* 

Beautifully Illustrated with sotaa reference to animal* and ineecta cf nature* 
The teecher oay have a can of blueberries and let children see and taste then* 
Songt "Mtere Oh Whore lo Dear tittle ( naoe of child 

Repeat* •* 

Repeat.** 

Way down yonder in the blueberry patch. 

She ! s picking up blueberries, 
Cutting then in a basket 
Picking up blueberries 
Putting them in a bosket 
Picking up blueberrios 
Putting thca in a basket 

Way down yoiftder in the blueberry patch," 

Children walk around rooo protending to pick up blueberries* 
Daily evaluation. 

1* Ninth Day . Continue Tebla as before. \ 

STQRVt Blueberry Ha Elf. Jane Thayer* t . 

06 Ins the concept of bj&eberries of the day before, this story delved in the 
realm of inaka-boUeve* She teacher oay center her discussion as to how the elf 
finally Cot his blueberry pie (by aeylng"pleaee#") 

* 

Activity , xha toacher tsay have eeveral prepared pie crusts and cans of blueberry 
pie filling. The children dan then fill the crusts and bake in the oven. 
Naturally* the delicacy will be eaten by "all the blueberry pie elves'* in the roott* 

Activity* Review gsme of "Blue*" ''" 
>V/- Evaluate day 1 a experiences* 



Additional b$dfe abotife blceborrids t/tdtdh teaeher way went foir he* library or to 
teadi B.luebsrrloa for Sat* Robert NeClosUey* Books for library oornev Cor 
"looking at" ejaphaoieing the color of in their beautiful illustrations* 

^^MUSSM! H ilbaa Xfr Bfei* Oarelick* 

4* y^Pt^ D avu Continue table, count objects, earning end demonstrating. That* should 
be oi)6 RBD bell and 6119 kl'JB ball, in eeeh box. these way be take* out vban the 
taecbar vanta thcta played with* Os, she stay aay "Oat the BUJB ball/er M got the 
RED ball*" If tha teechar feels tha concept Of R&D and BLUB era adequately 
learned, sho as:* show the flag in the rtoav end center a dJcoueoion of ita colore* 
She nay tbon distribute s«ell tadividutl flags to the children arid bave them stand 
tall and wave them as she eingfl over*and*over ( ttxs senQi 
"A Haa salute." gfoftinfi pave of Childhood,* p. 83. 
The major portion of tta day should be optnt In review ef learned concepts* rein** 
forcina weeUneoe end building the ohildrow'e aelf*confidanca in learning the 
colore. Defora proceeding to ether colore* repeat any lesson vhloh has not been 
learned* 

Evaluation , This io tha tiow to evaluate not only for the bonefit of the children* 
but for the teachor, so that oho way know tho learnings of the children, their 
intereat and cnthueiaeo* 

tc* filevantft D ^y* Because of tho intensity and durotion of the colore RED and BUIB, 
it la hoped tha children will now have developed a color ewarenese, which la con** 
tlnueily reinforced end preioed by tho teachar. The teacher has now alao' developed 
a eenea Of the type of activities whloh are neceseery to oarry out the wait* there* 
fota the following colore will not be shown ao lnteneely but thie doea not imply 
that the teachor dooo not, teach as intensely, but rather that ohe now usee ch> 
gaoes* a tor lea, end concepte developed in the preceding days, and substitutes the 
color being taught, the unit will no longer be organized as daily activities hut 
will be f.t the discretion of the toacheK* 

is* commmiw wm comes 

^lor Tableo Wo is en important pert of the unit and the teacher should now 
introduce' tha "yellow boa" in contrast with the others* 

Thie story in not cnly beautifully illustrated with yellow being tha dominant 
color, but lonw if:«i£ to an arithmet: ;sl concept of coviting. the teacher aay 
road the ecory cA than choosir»3 a cajole ohild or talking with all the children 
on an imaginary -walk, tolw the steps in the story* * ^ 

Activity * it £0 hoped that the teacher will take a reel walk with the children tfi 
the afternoon to look Cor things vftat are colored* Upon their roturn tha teachet 
©ay t&dco on experience cha?;C* such ee* 1 Ve eetf a BttJB car, 11 It la wise to have 
a blua oar dravn after too acmtonce to aaelet th? children In a&eoclatloiu 

^ olltDQ^ e Ubo tone and fcmr.i r;>.b3^itu^ins xallSa lelllpopd for redt / 

the tettct^er chouXil ro^ O'td y*llo*t cv<vjQm P construction paper> ftnger paint 
end teupera to the already Ufir,\ed colors fot art Activities for a u free choic* 
period* 

v 

erne . The %tm of Susan Blue my be expanded or changed to include YBLLOtf* The 
children cay need hslp or m\cowra6epuintft She rhytae sidy c°* 



Oh) 8d*tafilut» 

How do you do i 

Please, nay X go for a walk with yout 

0h| Johnny &ad» 
Please nod your head. 

0h| Penny Yellow 

Sou*** a vary nioe fellow. 

Cart oust bo taken vheo several ideas such as color arid action aw luttodoced 
alttultantouoly and the viae teacher will know the limits of bar ohlldran* 

The teacher continues with the Color table^ including yellow fruit (banana) 
plua attic lee of clothing Or pergonal wee (oenb, brush, or toothbrush)* The 
teacher nay now begin to expand the "whye" of the article. Hot only how butt 
"Why do we brush our teetht" *Mbo do we wear oOatat How would ve feel outside 
toda/ If va didri*t wear coatet" The teacher oust be seneifclve to the diaeueiion 
Including only ideas faolliar and oapable of being assimilated by the children 

STORtt Laurie and the VqUou Curtains » Lillian K>ors. 

Xhla atory Introduces several new conoepts "the fix-It man," dog-house, hen* 
house, birdhouae, aa well aa gresn. The atory nay be used to introduce th* color 
GRBBH In oontreet to yellow or the teacher may (considering the class) use it W • 
« dieoussion for houseo of animals and perhape followed. by the building of bird* 
houses (depending on their maturity and past experience) In which the ohildren 
could ohooae to paint theira tn any of the odors which have been jUarneo 4 . 

FOr the girje, they nay decide to fix up their housekeeping corner with sooa 
yellow curtains and a new tablecloth or a pretty picture, the boys nay help fry 
painting their furniture. ' 

Pictures for Ho uaa keeping Corner. The teaoher prepared colored soreps of . 
oloth in the various shapes, or she may let oapable ohlldran cut their ovra. Thaaa 
are applied to a heavy oloth such aa burlap* by one of two methods, tho more oap- 
able may want to etltch theirs onto the oloth with large needles and cotton yarn, 
or it worka equally well using Elmer *e Glue. 

the mldMoorning enack may be e banana* 

Several days should be spent in reviewing songs, cojor boxes, and stories 
which introduce another color wtxtoh has not been learned* Remember to evaluate i 
at the and of every day. ' 

Green. Continue Color teblee aa before* * 

StOMf* The Color KUtena. Brown-Provenaen. 

this is a delightful book which may he used over-end*over egoln, throughout 
the uoit. tt included all tha primary colors and mixing as wall. The Kittens try 
to find sooa green paint and at last succeed by mixing blue and yollow. tha 
teacher oey Illustrate this concept by actually asking green paint for the chit* 
dreO. Of course* thie again depends upon whether this would help or confuse the 
children, and only the teaoher la oapable of knowing this. >' 



*lit* 

* Whoa fthft tefiohof 4* convinced ths children can distinguish the coio'.a of red, 
yellow, and green, ehe is ready to apply the learning to thi Valuable lesson of 
crossing the street eafoly, observing the uroffio lights The Ides «ay be Intro- 
duced with the story, "Red Light, Green Light* 11 Much empneeie will be pieced 
upon the lessons which follow. 

The teacher may moke a large poeter with red on one side* and green on the 
otter, The ohlldren make e line and take turns stopping when the red one is 
flashed* Then when they underetand to stop oh HBO, ehe nay proceed to the OftSBtt 
side* Finally, it is hoped that the children will "Stop" when the red aide IS 
flashed, and *uo M when the green side Is fleshed, 

Songi The , Traf fto Uhlff nay be sung to reinforce the lesson or may be taught 
before or after the leeeout 

Activity , piece RED, QRBEti circles on treffic light* 
Second Activity * Make light say "GO," 
Thfod Activity , Hdko light oay "STOP," 

As a climax to thie activity, the teeoher (with a perent. If needed) will go 
for a welk where a traffic light le present, and practice walking with the traffic 
light until the concept ie aselmilated* Evaluate day's experience* 

Color Table. The color o2 green ie now added and the idea le expending, 

SXOBKt pnowttpgL Express (Reread) 

Tide time, eopbsalte the color of green lollipop vhioh was Johnny's* the 
lollipop game end eong oay be ployed again using green lollipops, Xt is hoped 
that children will begin to discriminate the different tastes of the red and 
green oneej developing preference* 

Art Activity . Draw or color two pre-dcawn lollipope* Color one RED and one 
GREKN* It may be necessary to again repeat the inetructions of tasking e circle 
with the aria before attempting it on paper. The teacher mey ehow the child how to 
draw a lino for the stick, or ehe nay drew it for him* 

%£ no planto ere in the room, it ie hoped the teeoher will bring eome and talk 
about them to the children-, They may be aseigned to water then each morning* If 
the children have been taught to recognize their name in print, the teacher should 
make a chart for the ^all with all names pr?/itad on it* Eech nomins ehe may place 
a green paper sprinkling .can (one ehe has cut from colored paper) beside the child 
who is to wator the flowers, She will ehow the child 1 * name to him and explain his 
task* Thie chart may also be used to begin the name recognition, ^ 

Another eotivity which may help with the concept of green le for the children 
to plant seeds or bulbs which grow rapidly (Children lose intereet if they oust 1 
wait very long for a result,)* Evaluate, 

Purple * Add thie color to the boxes and continue use of them as before, 

STORYl The Color Rtftfeeaa* ^ 

When the story Is reed, th& eophasic will be wi TURTLE and, if the teaoher 
wishes ehe may mix tfca leersed colors of red and blue and produce purple* It is 
also a good idea to have theee two colore on the fingerpainting table for children 
to mix or tha teacher nay give thea a epoonful of each end let them mix it on their 

ERJC psper* It could also be used for the entire class if the teacher felt It was 

M M I " l " flW appropriate. 



■ ■ < 

for Btd*ttomlng lunch the teacher oould bring several oluatera of ftrapes 'or 
tli* children to talk cbout, pee, Seal, end tute* 

* ■ - 

Art* Hany email circles of purple could be available for the children to paste 
Inc lug tors for grapes, ?ioturoa may be mounted and displayed, 

Tble Id not o diffloult conoept to produco In elayi Moot ohildren oatt roll 
a ball, by placing several bello together a duster of circle* may be made. After 
tbay are, dry, they may be painted tilth purple tempera, This activity ftlfto leada 
itself to group work* 'the belle of olay ot individual ohildren may be adhered to 
one of several oluaters, rerhapo tha toaoher may want to expand the concept Of 
color in fruit and come children nay otlto e banana, Orange, apple, or grepesj 
painting them with the proper oolor when they are dry, 

If the teacher wished to do the abvve projeot, aha will find It helpful to 
have either reel or artiflelel fruit on display* Remember to evaluate at the 
end ot each day ae vail aa complete evaluation at the end ot the session* itivolvin$ 
a new oolor. 

Or anna ,* Continue color table as befcre, adding new color, 

STORYl the Color KJ.tfreng (Reroad)*,«etiph&siaing orange* 
Review ecng and games aa before, using now color* 

Have an o fence for the children for tsldioomlng enaok and die cue 8 the quell** 
tlea of the orange* Glva each ohlld a portion of the orange and proceed to talk 
about it* 

'Vbet color is Itt" 

"Why do we coll it an ocartsc?" 

"How doea It lootc?" <Uko a ball) 

"How doea It feel?" (bumpy, ato«) 

"How doea It castel" (open) 

Review gamaa using all the colore loarned to aee which children are having 
difficulty and which color need* additional work before proceeding to other colore* 
Evaluate day*e activity* 

Brown * Continue color table adding brown* 

STORYt T fre , ftplo.r Ki ttens (Reread) * t »ecnpha*l2lng brown* 

Thia la tho aaaiesc of all colore oixad and the teacher oay or may not want to 
demonstrate this* 

Came. "X eee something 8H0WH." 

For a tasting experience, the teacher may bring aooe kind of chocolate that 
la truly brown, or cbocolate cookico, the teacher may then ask the children bow 
it tea tee, thus increasing vocabulary* * 

Use other methods of reinforcing the concept auch as dismissing ohildren with 
brown hair, brown eyes, etc* This will broaden tha idea to include color of one* 1 * 
own natural body* 

STORYl New She as* Sam Vaughan* 

This Is u silly, rhyming story about a little girl who wante new shoes, how 
they look and feel* Although her mother wanted her to get brown, aha ohoae blue* 
The teacher oay use this as a basis for discussing the ehoca tha children are 
wearing and how they can make theft look batter. Also, how many ehoes do you have 
on your feet? 

She has brought aevaral bottles of brown shoe polish and demonstrates how to . 
pollah their shoes* Shi then lets thooe children who want to polish theirs* 

ERIC Sony "Haw Shoea"* Slngioa Dave of Childhood, p* 12, 



OtORYt Qspfl , for} galj (keread) ***Usa color brown, adding to the ktlovn concepts of 

red end bluet 

Evaluation 

Slggfe* Complete the boxes now by Adding black end continue as before* 

STORYt Keif Shoes <Roraed)»»» .emphasising black shoes this tins* As the story is 
read* thja teacher nay hold up a shoe which she has cut fron construction paper and 
which correlates with the color of the shoe ebout Vhioh she Is reading* 

For a tasting experience, she nay bring individual pieces of licorioe* 

Activity . The teacher ox ehtldven bring in bleok shoe polish and the children 

with black shoes polish theirs ee the others did. 

Evaluation* 

CULMINATION 

After the colors have been learned, the teacher will spend tine in review, 
reading the stories again, playing the gonoo end singing the songs* She nay want 
to do such things as giving some children certain colored paper and as she reads 
a certain color in the story, $ u ch as "The little girl saw a yellow crocus*" 
ths ohild \rLth the yellow psper will hold it up for others to see* 

Color Table * Xt will remain with different objects being placed on it* 

As a eulnlnstlng experience, it night be fun to have a psrt with fruits or 
sweets* Xt would be inportant to have n vsriety end observe the choices ojt ths 
ohildrei and if possible, on ttfmt haois the choice was nadei flavor or Color* 

This unit should be followed by a lesson on safety or safety signs and 
eophaeizea the carry-over of a learning experience from one situation to another* 
Xt is unlinited as to "on going" experiences which would help the child understand 

hinaelf and bis environment better* 
XX. 

EVALUATION ' 

In order for evaluation to be most beneficial it should be a continuous pro** 
cess* By being twofold, It can be cost effective* 
X* Self-Evaluati on init ial 

s* by use of continuous reports and charts to appraise child's develop** 

nent before unit, 
b« by use of continuous reports and cherts, progress can be noted, 
c, re-evaluation of charts, reports and worksheets by teacher and pupil 

at completion of unit* * C 

d* Give child opp: rtunity to evaluate own ability and acquaint self end 
teacher with Ms "color concept*" , 
II* Teacher Ev aluation of U ni t Ohsftryatlon 4 
a* "Why an X teaching this to theoe children?" 

b* Was the unit motivated by the interests and needs of the children? 
c* Bid the unit icprov^ tho child' c concept of color in relationship to 

himself and to his environment? 
d» Did the unit remain flexible to allow for adjustoente ueeesssry from 

tine to time to awei: Uni teutons of physical and emotional develop** 

nent as veil aa asntel ^evelopnent? 
e« Did the evaluating tecitniqacs auch as charts,chcct: lists, oral 

questioning end response prove catlsfactory? y 
f* Can the unit be used for further dovelopocmt? 
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4. Hetty, Burlingame, Beettyi Droopy . 

S« Withers end Jablow: Ralnboy in tho forcing, . 
6. Tresselti Bonnie Bese . 

Any of the many books by Tresselt. 



1 

2 
3 
4 
5 
6 
7 
6 
9 

10 
11 
12 
13 



1. Ray, Florence} 



SOUS BOOKS 
Singing Days *jf Childhood . 



1. 



ST0R1BS TO BE READ 
Petersham, Maude and Hiskei "the Box with the Red Wheels." 
Bannon, Lsurs: "Red Kittens*" ' 
Slobodkin, Florence and Lois: "Too Many Mittens. 11 
G are lick: "where Does the Butterfly Go When It Rains?" 
Tresselti "I Sew the Sea Come In." 
Slobodkini "Caps for SeW 
Zolotowi" "One Step, Two." 
Floethe, Louise and Richard i "Blueberry ?ie«" 
Thayer, Jane: "Blueberry Pie Elf," 
Doriani "When the Snow is Blue*" 
Broun Provensem "The Color Kittens." . 
Vaughen, Sent: "Hew Shoes." 
Brown, Mareeret Wlsei "Red Light, Oreen Light." 

RECORDS, 

Little Golden Record, 7B RPMi "Bouncey-BounceyBall*?." . 
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Color-MatoMng toys #146 (14) 

Peggy Ball Pull* 8 pegs to insert* 8 bait 6 of same colore (20) 
Color-Cooe*- Graduated rings on a perpendicular stick (14) 
Tri-Pem Car (14) 
Pattern Pes* troy (14) 

Dolly pull. Removable haade and colored bate to batch body (20) 
Color Cubes. 2" (20) 
Landscape Peg Board #245 (20) 
Colorfora* Plain geometrlo force (7) 

Oaoeo 

Picture Dominoes* Wooden (10) 

Picture Dominoes* targe* Picture on one side, colored doolnoe patterns on the 
other* 

Hickety Fickety* Color matching (19) 

Ga Fish <9) 

Steps to Toylend (19) 

Card Gaea* Colors 

Jumbo Beads* 1-1/2'' in diameter! 5 shapes, 6 colors (20) 
Seequees* Going to So ho o It Trip to Zoo (16) 

Manufacturers or Distributors 
kl Bradleyt Me Hod, 17 Fordhata Road, Alls ton, Boston 34, Massachusetts 
7« Colorform, Walnut Street, Norwood, Hew Jersey 
9, Bd-U*Cardo» Inc»» 13*05 Avenue, Long Island City, Hew York 

10, Educational Pi ay things (American Crayon Company), 1706 Hayes Avenue, 
Sandusky, Ohio 

14* Holgate Company, 200 Fifth Avenue, Dew York, Hew York 

16* Jud** Company, 310 North Second Street, Minneapolis, Minnesota 

20* Flayskool, 1750 North Lavndale Avenue, Chicago, Illinois 

Selected Gongs. Cases and Dances* 

For Body Rhythasi 

The Little Cray Ponies (10) 
Fly Away, Little Birdie (10) 

Waddling Ducks <10) ' ^ 

For Singing Ganeet 

Playing Ball-Rolling Ball (9) 
Toso the Colored Bean Beg 

*Hunbers in parenthesis refer to names of books in which these songe, semes 
and dances may be found* / 
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tot May-Aofcingt 
Traffic Man (to 
Balloon Man (6) 
Tha tittle Gray Ponioa (10) 

for Singing t 

Colqr* (6) • - 
Lollipops <6> 
Beater Eggs <5> 
Traffic Man (2) 

2. BeattiC, John W.. American ginger. Book I , New York American Book Company, 1954. 
Games 

Materials necessary for playing game of matching colored beads t eiK (6) pair* 
of differently shaped beads, one bsg, muffin pan. This activity ie to emphasis* 
color* 

The teacher places one o£ each pair of the oolored beads into a bag. Then 
the teaoher placks the other bead in the child's hands end oska hi© to reaoh into 
the bag and find ite partner* This is done until the child matches up all the 
colors. The muffin pan can also be used. The teacher places the tin with aix cups 
on the table and pute one bead in seoh cup. The child is bended the remaining 
beads one at a time, and told to find the one that looks like it, and place the 
bead with its partner. This can be the teacher's way of checking to eee how veil 
the concepts of likeness and differences have been established. 

Coloy Rummy Cards 

These cards help if used frequently, to help develop accuracy In the visual 
aeoee. The child "ill become more aware of his ability to discriminate through 
visual and stay on his own, use this as an avenue of learning. These cards oan ba 
cut out of lightweight cardboard and colored by the children. She cards are now 
ready for use. A row of six oerds is placed on the table in front of the ohild* 
Ke is then handed csrds one st s time, which matoh csrds on the table. The chil- 
dren nay reinforce the color knowledge by oral expression* The child that finds 
the oost rates is the winner* 

Elsyakook HarJmsr and Mail Sets 

The Playskook Haraoer develops eye-hand coordinstion, color-matohing and con- 
centration! it also providss an outlet for aggressive feeling through pounding* 

gttcka»"Assorted v glx Colore 

The teacher or eometimee the child, msy obooae to work with colored etioke.; 
The teacher may uae any of these for counting exerciees plus reinforcing color * 
concepts with the young child* The teacher may use any method for grouping. The, 
teaoher indicates to the ohild by holding up a number of sticks, how many atloke' 
eha wants them to group, and thte nay also be done by indicating the number of 
sticks (red, blue, etc*) 

Picture Colgr"Matxhinfi Poo tar e / 

This set consists of two-color charts on white poatorboard with symbols, 
It cone let a of small cards for matching games. This may be used to tesch reeog* 
nition of color discrimination. 

Flshinft 

This game can be made by the teacher* It is a game for color recognition. 
A cardboard box about 10 x 10 x 4 lnofcea is made into a fish pond. A window la 
ERJC out into the front of the box and clear cellophane is placed over it* Small tin 



fish el fiVe 6oWd jcfi UHdd* 'i l l#s& tiih £ro pUced tfcs bottom at the box* A 
fishing pole 13 nade from a ten-inch stick with a fourteen*inch string attached* 
A magnetic horse ahoa yes attached to the end of the string to serve as a fishing 
hook* A tin fish will !:e attracted to the nsagnet and the child pulls it out* The 
child is to name ffte color of his fish* She child can keap Ms fish only if he 
cox tell the color* 

Color Number Biftfjo 

Recognition of color arid numbers* This is an adaption from the original 
Bingo Game* The cards are made from cardboard, 9 x 12 inches In else* Each cotd 
is divided into five motions horizontally, and aix sections vertically* Each row 
of vertical sections is colored entirely from top to botto: , one each red, green, 
orange, yellow, end blue* Make sure tha group is familiar tHth the five roue of 
numbers* The. cards in tha cat for the caller are mads the aaBG sisra as each inner 
square of the playing cards * lbs top of each card in this act ia colored to rep** 
resent a row on the playing card and a largo number is written or printed on each 
card* The game is played as regular Bingo* except colors are used instead of 
letters, and the whole row is colored instead of just the top square* The call 
would be "four in the red row, 11 etc* When z color is called along with a number, 
it limits the area in vhich tha child must search* Tha child that "Bingo's" may 
call back the color end number to the teacher 5 thus giving double exposure to this 
experience.* 

(May be used st discrimination of teacher*) 

Associating Objects with tfse 

Have ten common objects (may or may not be same color) placed upon the table* 
Count objects* Theo hold up one object at a tima to be named by a child* lf A red 
toothbrush*" The teacher ©ay ash, >: What do yju do yith it? u If the child cannot 
verbalise tha taction, they may demonstrate or the class may put the action into 
words* 

What Ift Hissln &t 

Using s£c?cs objocts or different ones if you please, the children hide their 
eyes and tha teacher removes one object* Children are to name tthat is ©teeing* 
Another version of the saoi? idea is to show all ten objects* Tells names of all 
objects and then removes them* She replaces tiiem as children name them* She may 
count objects to sec how mray have not be^n named and replaced* 

Color Game 

Give one or as many es tha children can understand* colors of colored pieces 
of paper* The teacher may then say* "The children with blae paper, stand* 1 * Then 
they may be counted* Repeat for *ther colors* 

Another method of applying knowledge of colore is 'to dismiss the children 
activities or for recess, according to tlia color of soclta, nhirts, dresses* etc* 

Weather Difl crj^ nation * 

A doll with several changes of clothing may bo the 'feathsr IjoII* 1 ' The 
children will dresa her in the corning ?,nd place her in sperial place* For snow, 
she could have a red onowsuit; fir rain, & blue raincoat; for sunny days, a yellow 
outfit, etc* This will help the children to become atrara of the effects of the 

weather upon themselves, _ , ^ 

Approximate Mg tferia ls , Reeded 

3 red balls, l~blue ball, lollipops An virions flavors* apples^ bananas, oraages* 
grape*, licorice, chocolate canoy^ can of bluaherrles, black and brown shoepolish, 
colored construction paper, pacte, scissors, 9x12 manila paper* Elmer's glue* 
cotton yarn, enamel paint (optional)* Doll that can bo easily dressed and un- 
dressed with a red outfit for cold ^feather* yellow raincoat, etc* Eight large 
O flat boxes to bz covered ±11 the b^sic colors ^ crayons, fingerpaint, tempera, 

:RJC scraps of colored cloth* Kasourcs perron; A inother to show children hovr mlttene 

™™ a ™ are made* 
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In order for the teeoher to adequately evaluate the ohlld 4 o progress during 
and site* the unit, obi nuet knov uhera the child vas in his experience* before 
the u*U* therefore the tesoher will In some way objectively check the child CO 
ss* what tct»vleda«# skills* attitude* tic possesses* Such * cheek Ust nay tet ' 

r j ^ j r , ,0, , ir feed o*oi^* VeUov Green Blue Violet* etc* 
Hhat colore doe* he knew? 

' ■; ' '-■ . T ' Roll Throw Catoh flounce 
Cen be play vlth e bell? 

: 11 " N*v6t Soae Alveye needs help 
Does he pley welt with otbete? 

Rote None To ten Can apply concept 

Cen he countf 

Yes No 8cm tfoed* fcilp 

Does he pertlolpate in discussion? 

Yes No With «nJoymeot Sotae 

Does he listen at ctory timet 

" ■ " " ' ■ - Tfee Mo Deeds help Reedy T ■ " T " 

Do«a he recognise nstaa In print? 

Yes MO Needs help . ' 

Does he respond to direction? 



Gen be recognise? Comb Toothbrush Paok Belli etc* (Include objeote whleb ere 

pieced In color boxes*) 

Yes Ho Keeds help Reedy 

Gen he drew a circlet 

Yes Ho Heeds help Enjoys It 

Does ohlld sing with group? 

Yes No Heeds help Ready Ho etteapt 
Gen ohlld out? / V 



Good poor Keeds to loprove Average 

Work habitat 



TUB TRAFFIC LIGHT 



U* OlftVfc 




XT THUS MB WliEH TO CROSS U- RXGKT. 
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hsKhs stop; 



X MUST IMM, 
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LOt -Ll"POPS BOUND LOL -LWOPS SWEET 
i^- 



V 




RED LOL -LI -POPS 



ARB GOOD 



TO SAT, 



m tltM m HOtfflU ttttK bOORfl 

there ves once a littio boy who was tired of his picture hooka, end tired of 
ell hie toys, end tired of all hi* play* Be he aukod hie onher, "ffhot shell X do 
today?" Ms deer eot'noK always knew beautiful things for little boye and sl*ls to 
do, end she enowerad, "ifou shall go on n tsip #.ud find a little red house vith no 
doore end windows and vlth a eter inside* 

The little boy's eyes grow,bi.g with vondsr, "Which way shall I go?*' he 
aslwd, "to find a little red house with no doare end a star inoldat" "Down $he 
lane, and pest the farter's house end ever the hill, 1 ' said his aether, "Cone bask 
as soon as you e*n end tell ae all abou<: your Journey." 

So the little boy put on his hat and his Jacket end started out. Be had not 
walked very fax in the sunlight whan he ..came upon n merry little girl danelug along 
the path. Men ohoeke wore like red roses end she vas elagiivg like * robin* "Do * 
you know whore I shall find a little red house with *.o doors and a star; inside? M 

The little girl laugbod, "Wa m/ father, the terms*,"' she replied Perhaps . 
he knows," So the little boy went on until lie cace to vho bia red ha^>he<e the 
fanner kept barrels of fat potatoes awt i»ayiceta o£ yellow £c,uaeU and go Weft pw>p« 
kine. The farmer himself stood iu the doorwiy looking over the green p>e tvree and 
the yellow brain fields, "Do yo-j know w^ra t ntwll Jind a UttU fjad house wij&, .; . 
no doors and a star ineide?" asked the Settle boy. The fatter lauaue4; too» "I've 
lived a great taany yaace and t never aw/ o;ie," he ehuokled, you ^ ft^ o»K 
CranttV w ho lives at the foot of cho hill, She know* how tonak* tafff 9&0V, 
corn bolls, and. red uUteos* Per'iapa she can toll, you," . ;^ 

So the little boy wen? on still farther until' ha eatte ^ Oranwy"*, 8he wa| 
sitting in her pretty flow* garden and ewiling in the eimshinev '^ioase, dear 
Orenny," eaid the littto bo/, "vtea ahull x £<M a little ^ f : ftSs^lP*^ : v. 
and a star inside?" Now toaony was knlttbg a UttU rad ^tte^V ^d vhok she 1 
heard ths little boy's question, she laughed- co merrily that *W wOOf beU^ff^FV 
fell off her lap and rolled to her feat, "J. 'should liko to find that little h^use 
nyself> H she chuckled, "it would be worn whan t'oa frosty nights cocae and the iter- 
light Wilt be prettier than a candle, iiut you a*k the »*ied vho blows about so 
much and listens in all the ohicmeye, Potbnps he know," ''\: : -]i;- y -:'/i^ 

go the little hoy took off his hat politely to the old Orenny and said, 
"Thank you," and went on up the hill rather oadly, Ke ^nder ed if his dear totter* 
who usually knowo almost everything, ha' porheps Vvide a jotistofce* The wind was Juflt 
coming down the hill as the tittle boy MimVvi up, M thoy.cwt, the wind turned 
about and ttent Pushing the little boy. It whistled in hie ear and pushed.; 

hid, and dropped a little i-aaf in his hands to show whyt a f/>ed friend lie VSSJ ' J 




Now the 

bey u|>til it caste to ail appU tree, tfhin *k% little boy tim: op , ,. , 
said , "Apple troe, big apple 1 1 efi , throw a bt& ajplo dofcft lo w» " and " the wind 
shook thfe ; branoh36v /.nd do\.n at his -fcefc Ml a $m U% ro^y appU, < 

The little boy t>t<&U up tfco apple, tt was *e large it ^as a| big af his 
little iNids cotild hold, U wao as red as tU» sun bten iible 

house in which the apple bUsACiu ftity tad gone to Iciest** U ha>l n^ 4<wte* " 
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"I wonder," thouaht the Uttle boy aa he called to the wind, "thenk you," 
and the wind whletled beok, wlcone." Then the little boy ran home to < 

hie aother that bo had found the little red houea. She took a knife and cut tl 
apple throush the center, and what do you think? Shete inside the large red 
eppl* lay a llttla star, holding the brown apple seed** 

' ^TOMH3 TO BS kftAtt f»UPyLBMBW!Al> 

1. Srovencher, Rose Marlet "Mr. DooUy'e favorite Colir*" 

2. Haore, Liliant "Uurlo and the Yellow Curtains*" - 

3. Moore, Lilian) "Xha Soowtltae Expiries." 
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mmd urn mm 

Cut as large a olrcle es possible wing 9 x U or larger heavy paper of 
red afld 8reen« theee mey be stapled or glued t0 * bowd or 8ticlt * or tbo 
handle* 

Xtjaay have the word* $J&2. Aft V>eitUi in large Mack manuaoript type 
en the appropriate eide« 





DRAW 5 BALLS 



COLOR TUB BALLS RBD, OREBH, OR YBLIXW, 
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PAPERS AVAILABLE IN THE 
HERSCHEL W, NI&ONGER CENTER 
TECHNICAL REPORT SERIES 



Varner, Valerie A, Qifted Children as Tutors of EducaM e 
Mental Retardates . Rental Retardation Training 
Program Technical Series, Number 68-1, The Ohio 
State University, July, 1968. 

Lucas, Marilyn and Jones, Reginald L. Attitudes of Teachers. 

of Mentally Retarded Children Toward Psychological 
Reports ana services ■ Mental Retardation Training 
Program Technical Report Series, Number 68-2, The 
Ohio State University, September, 19&8. 

Jones, Reginald L. Morale of Teachers of Mentally Retarded 

Children » An Exploratory Investigation * Mental Re- 
tardation Training Program Technical Report Series, 
Number 68-3, The Ohio State University, November, 
1968. 

Hollinger, ahale S, and Jones, Reginald L, Community Atti - 
t udes Toward Slo*? Learners and Mental Retardates : 
what 1 s ^ in a Nam e? Mental Retardation Training 
Program Technical Report Series, Number 68-4, The 
Ohio State University, December^ 19681 

Silverman, Mitchell. Developmental Trends in the Vocational 
Interests of~B^ecial Education and Normal students , 
Mental Retardation Training Program Technical Re- 
port Series. Number 69-I, The Ohio State University, 
January, 19&3. 

Caldvell, Michael S, Organizing for interdisciplinary Instruc- 
tional Field Experiences, Mental Retardation 
Training Program Technical Report Series, Number 
69-2, The Ohio State University, March, 1969. 

Clark, Marjorie and Kitchton, Pauline Y, Color Concepts for 
the Trainable Mentally_Retarded . Mental Retarda- 
tion Training program Technical Report Series > 
Number 69-3, The. Ohio State University, April, 1969 . , 

Cummins , Conn i e , Jeffers, Mildred , Morre 11 , Ma r y and Zoliin- . 
, ger, Virginia, Social StudiesUnit on the Family. 
Mental Re tarda t ion Training Program Technical * 
Report Series , Number 69-«;, TJie Ohio State "Univer^ 

'■'■■-,'"/■■":[". ■ - sity, April 1969. . . * ' =-i"- 



ERIC 



Technical Report Series 
(Con't,) Page 2 



Amos, Oris C, and MeMahan, Dorothy P, We Go to the Zoo 
Mental Retardation Training Program Technical 
Report Series. Number 69-5, The Ohio State Univer- 
sity, May, 1969. 

Gavin, Donald C. Innovative Use o f Vid eotape Instruction in 
Special Educatlo " Teacher Train' rig. Mental Retar- 
dation Training Program TechnicaiReport Series'^ 
Number 69-6, The Ohio State University, June, 1969, 

Kunkel, Nancy D, and Gibson, William M. Symposium on Nutri - 
tion and Mental Re tard ation, Mental Retardation 
draining 'Program technical" Report Series. Number 
o9-7, The Ohio State Iftiiveisity, March, 1969, 

Parnicky, Joseph J. A Study of Half way H ouse for Educable 
Young Men , nRSn^aX'RetardaTIon^I'raining program L 
Technical Report Series, Number 70-l> The Ohio 
State University, April, 1970. 

Gavin, Donald C, Report on the Survey of Teachers, Adminis- 
trators, »nq Home T rainers of tne Trainable HeTarded 
in Ohio , Wentan^tardation Training program 
technical Report Series, Number 70-2, The Ohio 
State University, May, 1970, 

Parnicky, Joseph J,, (Ed,) Stim ulating Physical Development 
of Mentally R etardeBTcKtldrenT Papers presented 
at an ail-day worKshop, Rental Retardation Train- 
ing Program Technical Report Series, Number 70*3, 
The Ohio State University, Juno., 1970, 

Perozzi, Joseph A, Communicatio n Clini cians for t he Mentally 
Retarded , fterschei Nisohger*"center Technical 
Report series, Number 73.-1, The Ohio State Univer- 
sity, 1971. 

Hardesty, Kay W, M usic Acti vities Guide for the Preschool 
Trainable ChildT Herschel vf, msonger center 
Technical Report Series, Number 71-2, The Ohio 
State University, 1971. 



